This study investigated the cohesive errors I composing essay writing done by undergraduate English Department students of University of Muhammadiyah Gorontalo, Indonesia. In elucidating the students' difficulties in using cohesive devices, the researchers examined the cohesive errors both quantitatively and qualitatively. This study was analyzed based on an error analysis paradigm and Halliday and Hasan's cohesion framework and taxonomy. The quantitative analysis investigated frequency and the percentage of cohesive errors and also the types of cohesive errors committed by the student. The qualitative analysis investigated linguistic a description and the explanation of the cohesive composed by the students.
Introduction
It cannot be neglected nowadays that English has become the widely used language globally. The dominant English in the world is due the fact that English is the lingua franca of international trade, diplomacy, science, technology and general information.
Moreover, due the status of English as international language and advancement in technology, there has been a huge demand for learning English in recent years mainly for academic purpose (Jordan, 1997) and now the student are required to be competent in reading and writing in English for its academic purpose.
Written language provide many purpose writers and reader, and also for individuals and communities. According to DudleyEvans and St. Jones (1998) , the importance of writing is much more crucial in university settings because students are increasingly required conducting their study in English and the students much require enough knowledge to adequately produce specific writing genres such as essay, summaries, critical reviews, and research paper.
Writing is considered as the most difficult skill among the four skills in language learning for English as a Foreign Language learner since it is active and productive skill. This skill requires thinking strategies that allow the individual to express his or herself competence in the other languages. It is also a complex activity that requires a certain level of linguistics knowledge, writing conventions, vocabulary and grammar (Erkan and Saban, 2011) .
The writer should use cohesive devices in order to get good writing. In terms of the communicative nature of writing, cohesion is regarded as an essential textual component not only to create organized text, but also to portray the content comprehensible to the reader. When sentence, ideas and details fit together clearly, reader can follow along easily, and the writing is coherent. The ideas tie together smoothly and clearly (Hinkel, 2001 ).
According to Halliday and Hasan (1976) , cohesion is defined as the "relation of meaning that exist within the text" and "it occurs when the interpretation of some elements in the discourse is dependent on that of another". They also propose that there are two common forms of cohesion: anaphora and cataphora. Anaphora refers to the presupposition of some elements that has been mentioned before, while cataphora refers to the presupposition of some elements that is to follow. According to Halliday and Hasan (1976) , there are five major cohesive devices: reference, substitution, ellipsis, conjugation, and lexical cohesion. Each category is classified into a number of sub-categories.
Reference uses personal pronouns, demonstratives and comparatives to establish a cohesive item and its antecedent. "The replacement of one item by another" is referred into substitution while "omission of an item" is referred to ellipsis. Conjunctive cohesion can be existing within and between sentences. Lexical cohesion consists of two major types: reiteration and collocation. A reiterated item may be repetition, a synonym or a near-synonym, a superordinate or general word. Halliday and Hasan (1976) further describe cohesion in collocation is about the linking of lexical items that often co-occur in a span of text.
In her study on investigating the use of cohesive Devices by Chinese EFL Learners, Ong (2011) identified the text made by the learners in order to detect a cohesive error then classified the errors into some types based on Halliday and Hasan's (1976) taxonomy: (1) misuse, (2) unnecessary addition, (3) omission and (4) redundant repetition of cohesive devices. The subject of the research was a group 20 Chinese EFL learners were from a class of an Intensive English Course (of one year duration). One of the results of the study found that there were a total of 140 cohesive errors in the ten expository. It was also shown that reference had the highest percentage of errors, followed by conjunction, and lexical cohesive errors.
The results Ong's study has encouraged the present study. Exploring further the findings of cohesive devices usage was challenging because Ong's findings' were in contrast to Chen (2008) who was investigated the use of cohesive devices by EFL students in Taiwan. He found that student use Reference, conjunction and lexical cohesive devices in writing with the highest percentage was lexical devices, reference devices and the last was conjunction.
There was a lot of study regarding cohesive devices usage done by EFL learners in writing many Chinese students were being investigated as they are claimed to have the largest English learning population (Cheng, 2003; Jiang, 2002; You, 2004 . In Ong, 2011 . Nevertheless, Indonesia also has a large number of Anaphoric refers to any reference that "points backwards" to previously mentioned information in text.
Cataphoric refer to any reference that "points forwards" to information that will be presented later in the text.
Esphoric is any reference within the same nominal group or phrase, a NP That "is formally definite but in fact realizes presenting rather than presuming reference"
(pseudo-definite NP in unmarked existential constructions).
Comparative reference
Comparative reference keeps track of identity and similarity through indirect reference using adjective like "same, equal, similar, different, else, better, more", etc.
and Adverbs like "so, such, similarly, otherwise, so, more", etc.
A similar view is not acceptable.
We did the same.
So the said.
Substitution and ellipsis
Whereas referencing functions to link semantic meanings within text, substitution and ellipsis differ in that they operate as a linguistic link at the lexicogrammatical level. Substitution and ellipsis are used when "a speaker or writer wishes to avoid the repetition of a lexical item and draw on one of the grammatical resources of the language to replace the item".
Substitution
There are three general ways of substituting in a sentence:
Nominal, verbal, and clausal. In nominal substitution, the most typical substitution word is "one and ones". In verbal substitution, the most common substitute is the verb "do" which is sometimes used in conjunction with "so" as in "do so".
Let's go and see the bears. The polar ones
are over on that rock.
Did Mary take that letter? She might have done.
In clausal substitution, an entire clause is substituted.
If you've seen them so often, you get to know them very well. I believe so.
Everyone thinks he's guilty. If so, no doubt he'll resign.
We should recognize him when we see him.
Discourse markers and conjunction
A third way to creating cohesion is through discourse marker and conjunctions. No student used ellipsis device while there were 4 substitution device found and four of them were all correct. Table 2 Qualitative Findings
Cohesion Devices Errors at a whole and Problems with Cohesive Devices
Fifty two percent errors from total cohesive devices used showed that most of the students were still facing the problems in using cohesive devices. Lexical device seemed to be the most difficult thing for the students since the percentage was the highest. Four example of the students' writing are provided below. In example 1, the student produces various cohesive errors. In line 1 the student used wrong conjunction device, wrote "and then" instead "and then". Pronoun shift also occurred in line three, the subject is "everybody", since it is singular, the pronoun is supposed to be "his/her". While for lexical device error in this example, it can be seen from "not formal". The student might actually want to write "informal"
instead "not formal" but the student does not know.
Example 2:
As we know that many people in a great [big] In example 2, the student made some lexical devices device errors. In first line, the student wrote "great city" while the context actually showed that it should be "large city". In the sixth lines, the students wrote "… what the children wants", though it is not totally wrong, the appropriate word is "needs". One of the common problems found in the students' writing was pronoun shift.
Pronoun shift refers to grammatical error in which the student uses specific kind of pronoun in a sentence or a paragraph and then suddenly shifts the pronoun to another.
Such errors not only cause the reader to be confused but also mix up the reference use.
In example 4, in the last sentence, after wrote "you" as the subject, the student wrote "our" as the possessive pronoun which is wrong. It should be "your". In example 5, on line two, the student used "another" while it is followed by countries (which are plural), it supposed to be "other countries" or "another country".
Conclusions
The result of the present study shows that English Department students employed a variety of cohesive device in their persuasive were the most frequent used, followed by conjunction device, reference device, and substitution devices. While for ellipsis device, no one used this cohesive device. The students also encountered problems in using cohesive devices. Based on the finding, lexical cohesion was the most produced error, followed by reference device and conjunction device. These findings were in contrast to Ong's study (2011) , which found that reference caused the greatest errors, followed by conjunction and lexical cohesion. Nevertheless, though it was not identical, these finding support Further, the curricula designers could employ the findings to construct relevant writing material for beginning Indonesian EFL writers.
